The purpose of the study is to see whether intercultural communication, an elective course, taught through case analyses in the department of English language teaching is effective on the level of students' intercultural sensitivity. For this purpose, we conducted the study based on the explanatory sequential design. The participants were senior students (teacher candidates) in English Language teaching department in Pamukkale University in Turkey. The participants were in two elective courses: intercultural communication and sociolinguistics. The data were collected through intercultural sensitivity scale quantitatively and group focused interviews with students and instructors qualitatively. The quantitative data were analyzed by means of ANOVA for mixed measures to compare the means of two groups. In addition, qualitative data were analyzed through content analysis in terms of emerging codes and themes. Our results indicated that the contribution of intercultural communication course to the development of intercultural sensitivity among students was significant. Both the students and the instructor revealed in the interviews that the activities carried out throughout the semester contributed a lot to increase their awareness towards intercultural communication components and to the development of their intercultural sensitivity.
Introduction
Language is one of the most important components of a culture. As language and culture have inextricable connection in a society, culture should not be ignored in second or foreign language teaching. According to Er (2006) , language is a tool reflecting the way of thinking in a society. As language develops within a culture, thinking in the target language will be possible by being exposed to target language culture. Researchers who attempt to develop language teaching methods and approaches aim at improving the level of intercultural communication competency among learners through various activities and tasks more and more. Thus, first, they have the learners understand the target language culture and create awareness, and then, the learners may develop the intercultural communication competency (Gökmen, 2005) .  2. What are the reflections of students and instructors on intercultural communication and intercultural sensitivity?
 3. Is there a statistically significant difference between the mean scores of students studying intercultural communication course before and after taking the course?
 4. Is there a statistically significant difference between the mean scores of students studying intercultural communication course and those studying sociolinguistics course?
Method

The Design of the Study
This is a descriptive study to identify the possible effects of an Intercultural communication course in developing intercultural sensitivity. The design of the study is based on the explanatory sequential design, one of the mixed method designs. The objective of this design is to begin the research with quantitative data and continue with qualitative data to explain the quantitative results (Creswell, 2003) . This research design helps us triangulate the data, make use of strengths of two types of data to be able to get some facts and understand the sense of process (Cresswell & Clark, 2011) . First of all, quantitative data were gathered through "intercultural sensitivity scale in terms of pre-and post-test where the participants were assigned through convenient sampling. The participants studying the intercultural communication course and those studying the sociolinguistics course were given pre-and post-tests in order to assess whether there is a significant difference within and between the groups. In the second phase of the study, the qualitative data were collected in order to get more data in detail regarding the reflections of the participants and for the purpose of triangulation. For this purpose, the qualitative data were gathered through focused group or individual semi-structured interviews in order to get reflections of the participants on the whole process of studying the intercultural communication course.
The Participants
The participants, candidate teachers, were two groups of students in their 8th semester, in the English Language Teaching Department of Faculty of Education in a state university in Turkey. The students were in two groups: those (40 participants, 65% of them were female and 35% were male) who studied the 2 hour elective course titled "intercultural communication" and the others (32 participants, 81.3% were female and 18.8% were male) who studied the 2 hour elective course titled "sociolinguistics." All students have taken the same courses in the curriculum including the ones in the 8 th semester, except the elective ones. The curriculum of English language teaching department is composed of three types of courses, four language skills (listening, speaking, reading and writing), courses related to teaching English (methodology), and culture courses (literature, history, Turkish culture, etc.).
For the qualitative data collection, by means of maximum variation sampling technique, focused groups were formed as three groups, composed of 5 participants each among the students who take the intercultural communication course. When forming the groups, such variables as gender, the longest dwelling place, and the context whether students' dwelling was in a multicultural environment or not were taken into consideration. As seen in Table 1 , The participants in both groups have similar distribution ratio when they are compared in terms of their socio-demographic features. Majority of the participants have lived in a town (55.6%), some of them have lived in a city (40.3%) and very few of them have lived abroad. In addition, 72.2% of them has not been in a multicultural environment, but only 27.8% has been in a multicultural environment. Furthermore, they have stated in the questionnaire that they have have lived in a multicultural context for various reasons such as education, travel, tourism and so on.
Contents of the Courses
The intercultural communication course was taught 2 hours per week throughout the 8 th semester through case analyses, presentations pair, group or class discussions, and anecdotes and experiences of students who took part in the Erasmus students' exchange program by comparing and contrasting local and target language culture, and focusing on the similarities and differences and intercultural communication problems, experienced culture shocks, etc., and thus, students were aware of communication problems, which may lead to develop intercultural sensitivity. In order to compare and contrast the data in terms of intercultural sensitivity development, the students taking the sociolinguistics course were selected particularly because the course objectives cover that students will gain insights into the relevant social theories regarding the relationship among language, culture and thought or vice versa. As there is a strong tie between language and society, language use might differ from one group of people to another, and these differences might derive from such aspects as social status, region, gender, age, educational background, etc. The contents of the course are related to social and functional use of English with various individuals using different registers in various contexts as English is considered as a lingua franca. Next, both groups focus on language, culture, communication and social relationships in their contents. In addition, the sociolinguistics course was taught 2 hours per week throughout the 8 th semester through lectures and discussions.
Data Collection Tool
For quantitative data collection, Intercultural Sensitivity Scale (ISS), developed by Chen and Starosta (2000) and translated and adapted into Turkish by Bulduk, Tosun ve Ardıç (2011) , was used as an instrument. After the scale was translated and adapted into Turkish, its Cronbach's Alpha was calculated as .72. In our study, the Cronbach's Alpha was calculated as .83. The original scale is composed of 5 components. When validity of the scale was calculated after translation and adaptation into Turkish culture, the distribution of values of the items in the components did not match with the ones in the original scale. When adapting the scale, the Turkish scholars contacted with Chen, and he approved that the scale could be used as only one component (Üstün, 2011) . In this study, we used this approved scale which is based on one component, i.e. intercultural sensitivity. In the scale, there are 24 items, and participants ticked the appropriate choice on the 5 Likert type scale. The choices were ranged from 1 to 5 representing: 1= I strongly disagree, 2= I disagree, 3= I partly agree, 4= I agree, 5= I strongly agree.
interview form at first. In order to provide reliability and validity of the data collection tool, we asked the opinions of other researchers in the field regarding the form. After getting their reflections, the form was revised. Later on, the form was piloted with 3 students and the final form was decided. The semi-structured interview form had some questions in order to get detailed opinions and reflections of students on the learning outcomes of the interlanguage communication course in terms of cognitive and emotional dimensions, the contents of the course, the activities, presentations, film analyses, case analyses and discussions carried out during the course. In addition, some extension questions were posed to be able get in-depth reflections. Furthermore, based on the students' interview form, instructors' interview form was prepared and used.
Data Collection Procedure
First of all, in order to collect quantitative data, pre-test was administered to both groups in the first week of the semester, then, post-test was administered to both groups in the fourteenth week of the semester by means of the Intercultural Sensitivity Scale. Furthermore, qualitative data were collected through focused group interviews with students and individual interview with the instructor.
Data Analysis
First of all, in order to have the normality analysis of our quantitative data, we have carried out the Shapiro-Wilk test because it is the most appropriate test when the group size is less than 50 (Büyüköztürk, 2009 ), and we have found out that our data has normal distribution. In addition, we have calculated and interpreted our data through two-way ANOVA for mixed measured in order to compare pretest-posttest results of the intercultural communication group, and the results of both groups, and for other measurement purposes. When interpreting means of the groups for the intercultural sensitivity perception, arithmetic means were interpreted according to the values as follows: the lowest score to be obtained from the scale is 24 points while the highest is 120 points. On the other hand, we have analyzed our qualitative data gathered through focused group interview with students and the instructors through content analysis. First, the data were coded and the themes extracted out of codes were constructed.
Results
The descriptive statistical results of the students regarding their level of perception for intercultural communication sensitivity were presented in Table 2 . When we analyze Table 2 , we have found out that the mean score of the intercultural communication group is ̅ =92.52, while the mean score of the sociolinguistics group is ̅ = 90.50 for the pre-test. We can point out that the students having higher intercultural sensitivity tend to choose the elective course intercultural communication. In addition, the English Language Teaching students in both groups (intercultural communication and sociolinguistics) have shown that they have high intercultural sensitivity in both pre ( ̅ = 91.62) and post ( ̅ =96.22) tests. Hence, we can state that either their experiences or the courses in their curriculum have helped them develop intercultural sensitivity to some extent. There is no statistically significant difference between intercultural communication and sociolinguistics groups for the pre-test according to the t-test result t(70)=.887, p>.05 (Table 3 ). This result shows that the level of intercultural sensitivity for both groups of students are similar.
On the other hand, two-way ANOVA results were presented in Table 4 in order to show whether there is a statistically significant difference between and within the groups for the pretest-posttest. When we analyze Table 4 , we can state that there is a statistically significant difference between the students studying the intercultural communication course and those studying the sociolinguistics course in terms of the level of intercultural sensitivity (F(1, 70)=6.14, p<.05). This finding indicates that the courses intercultural communication and sociolinguistics have different effects in developing the intercultural sensitivity level of the students. Thus, we have found out that the intercultural communication course was more effective in developing the intercultural sensitivity level of the students compared to the sociolinguistics (Table 4) .
When students' opinions were analyzed according to the items in the scale, we have the following results: The range of the means of the items in terms of level of praticipation is as follows: 1.00 -1. When we analyze the mean scores of the items in Table 5 , we can point out that there is a positive change, which means that there is an increase in the level of intercultural sensitivity among students. According to the mean scores of the items, there is a change only in 5 items positively in the mean scores of the sociolinguistics group, however, there is a change in 10 items positively in the mean scores of the intercultural communication group. Therefore, we can point out that the intercultural communication course has contributed more to the development of intercultural sensitivity of the students compared to the sociolinguistics course. In order to explain the effectiveness of the intercultural communication course on students in detail, we have also made use of qualitative data. Hence, we have analyzed the data gathered from focused interviews with the students and the instructors and come across the following codes and themes (Table 8 ). In coding the quotations from students, we labelled them as M for Male, and F for Female students. When we analyze the quotations from the students, we can understand that the students point out the insufficient time for the course, and the information presented was not enough to get to know different cultures in terms of having detailed information related to a culture, understanding different cultures and understanding them appropriately, which are related to cognitive dimension of intercultural sensitivity. The duration of the course hours were indicated as insufficient.
Code: Creating Awareness towards the Students' Own Culture
According to the interview data, we understand that students compare and contrast their culture with different cultures while trying to get to know other cultures, and they start to inquire the elements of their own culture. We believe when students compare and contrast their culture with different cultures, they increase their awareness towards their own culture. We can understand such awareness from their quotations:
"In fact, we are not aware of the features of our culture but while analysing a case in terms of culture in the class, we start to compare and contrast it with our own, which creates awareness." (Interview record 3F3) "I realized that some people give more importance to their culture. We started to be like them more. We have lost some features of our culture while trying to be like Europeans for the sake of modernity in the society. For example, while watching wedding ceremonies I thought about the weddings in my childhood. When I was a child wedding ceremonies used to last five days and each day used to have a different activity. Nowadays, people have a wedding ceremony in a hall even in a village and the ceremony lasts one or two days. I feef that I should have my wedding ceremony as was in my childhood days. ." (Interview record 3F2)
Code: To Identify Cultural Similarities
It has been found out that students develop positive emotional tendency when they realize that there are some similarities between their own culture and the other culture compared. During the interviews, they remembered the identified similarities more between the two cultures and they were interested that culture more. In this context, we can point out that when students discover and are aware of cultural similarities, it may have an important effect to develop intercultural sensitivity.
"There were times that we were surprised. There were some cases or situations that we could not help thinking that the people in the other culture and our culture have similar reactions, attitudes, etc. We were aware of cultural similarities… For instance, we found out that there were conservative families as in our society and they had some strict rules to obey, e.g. they have to be altogether as a family for dinner." (Interview Record 2M1).
Theme: Emotional
Code: Being Aware of Prejudices
In developing intercultural sensitivity, prejudices can create important obstacles. As a result of interview analyses, it was understood that the students carried out some activities by analyzing some cases through watching films or reading texts and group and class discussions to avoid prejudice or to get rid of their prejudice (if they had) towards different cultures. Some reflections on these issues are as follows:
"The task asked students to write down both positive and negative as to what they knew about such counties: Mozambique, Sri Lanka, Japan, France, Germany, Russia, etc. I have given some example as to how people have prejudices. Although the students can state some utterances about Germany depending on what they have watched in some films before or the things they have heard from other people, they have no idea or prejudice about Mozambique or Sri Lanka. I believe that this activity was very useful to revise their own prejudices against other cultures." (Interview Record, Instructor).
In the following quotation, a student pointed out that thanks to the activity in the class she was aware of her prejudice.
"In the class, our opinion was asked about Iranians, Americans or Russians and we shared both our positive and negative opinions about them. It is a well-known statement that Turkish people are known to have an idea about all topics. But It was not like that in our class. It was surprising for me that there were some students who stated that they had no idea about Russians or Iranians as they had never met one before… I realized that some students did not have prejudice against them or they did not have any ideas about them. Hence, I can state that my opinion about Turkish people regarding this topic has changed a little. I think my opinion was a prejudice against Turkish people... (Interview Record 3F3).
Code: Avoiding Prejudices
During the interview, some students have reported that analyzing various cases, films or written texts, listening to students' experiences, instructor's anecdotes or experiences have helped them to avoid prejudices against different cultures or people.
"In one of the sessions, our instructor asked our opinion about Iranian people and some of our friends stated that they were usually strict and distant people. However, our instructor told about his experience in which he had some problems; although his close friends did not help him, an Iranian guy wanted to help him… This case is surprising and changes belief and attitude of a person (Interview record 2F1)."
"Our instructor has asked us what we think about Chinese people and what we know about them. Most of us told negative things about them. Then, he asked us whether we had met a Chinese person and communicated with him/her. Our answer was no. Thus, he suggested that we should not comment on this matter (Interview record 2F2)."
The cases analyzed in the classes have indicated how prejudices are constructed against other cultures due to lack of knowledge or misinformation. It is clear from students' quotations that the instructor has tried to create awareness towards intercultural sensitivity by suggesting students that they should avoid prejudice against people in different cultures without actually meeting them and that they should behave according to their own experiences.
Code: Being Able to Empathize
In the development of intercultural sensitivity, one of the important factors is the ability to empathize. The case analyses in the intercultural communication course have helped students to be able to empathize for others. In the following responses of some students it is emphasized that students have attempted to understand their feelings and emotions by putting themselves into the shoes of the people in different cultures in various cases analyzed in the course. Such analyses may have been effective to develop some intercultural sensitivity among them.
"What we have gained in this course is the ability to compare and contrast different cultures. Perhaps we cannot do it practically, but when we come across the case, we cannot help ourselves to compare and contrast. For example, when we talk about the female circumcision, it was an odd subject to talk about in our culture, however, it was a normal thing for a Somalian or African people. It helped us think that if we had been born in that culture, we would perceive it as a normal procedure in the life of a woman. This case has helped us to be more tolerant towards other cultures. I can point out that we have learned to be more understanding by comparing and contrasting our culture with others (Interview record 3F2)."
"As a matter of fact, most of us are aware that culture is different from one society to the other in the world, and cultures have differences. We have discussed how people in other cultures perceive our culture or how we perceive them in this course, which was very useful (Interview record 2F2)."
Code: Learning to Tolerate
One of the important issues in developing intercultural sensitivity is having tolerance towards differences in various cultures. One student points out that the effect of studying different cultures and living with different cultures has an important role in learning to tolerate others.
"I began to tolerate other cultures as much as I have learned English culture and other cultures in the class. For instance, I was intolerant for being homosexual and similar things before, but by the time, I began to tolerate them. My culture is very different from Fatih…. no need to go to other countries, we are really different from each other, our religion is different. However, we tolerate each other and we do not have any problems… (Interview record 1F1)." 3.2.5 Code: Accepting the Differences Students pointed out that another contribution of this course was accepting the differences. Some students stated that they began to have the opinion that differences in various cultures are natural by studying the other cultures during the course. It indicates that such a course may contribute to the students to develop intercultural sensitivity through various tasks. Some quotations below from students' interviews support this idea:
"I accept that people in different cultures may have different traditions, thinking styles, opinions, belief systems and this is so natural. In my opinion this is the main contribution of the course…(Interview record 2F3)."
"A person cannot choose the place where s/he is born, thus, I believe that if I had been born in a different country, I would have a different culture… I think we should perceive the issue from this perspective (Interview record 2M1)."
"I can state that having experience with different cultures teach us to naturally accept the differences. I don't think students in other departments go through such experience. I believe that we can develop such attitude as we are in the English Language Teaching department (Interview record 2F2)."
Theme: Activities Contributing to the Development of Intercultural Sensitivity
When the quotations extracted from the interviews with the instructor and students were analyzed, it was found out that the intercultural communication course included activities and tasks such as case analyses through films and written texts, discussions on various topics, collaborative learning process through online research, books, magazines or newspapers, simulations, the anecdotes and experiences of the instructor, thought provoking discussions or debates on hot topics, e.g. getting married to a person from non-muslim culture, sharing experiences of students, especially those who studied in the Erasmus students' exchange programs in various European countries. We believe that such activities and tasks have contributed a lot to students to develop intercultural sensitivity. Some quotations of students from interview scripts below support our findings:
"Films are very useful for us. I have asked students to form their own group, each of which was composed of 3 or 4 students. Each group volunteered to present on one of the topics which we had decided on our syllabus such as co-culture, micro-culture, dominant culture, Communication perspectives, Cultural patterns and communication, Self, family and society, Cultural identity, cultural bias, human nature and so on. The group first presents some theoretical framework and then, we watch a related short film or fragments from films, later on we have group and class discussions. Meanwhile, I share my experience with different cultures… we discuss pros and cons. We sometimes have short simulations (Interview record Inst.)."
"We find appropriate films from internet depending on the topic we are going to present, then after or during the presentation we watch altogether and compare and contrast cultures. We sometimes have short texts, we read them and discuss about them. In addition, I enjoyed listening to the experiences of our instructor when he was abroad related to the topic (Interview record 1F1)."
" The most effective thing for me was when our instructor shared his experiences when he was abroad, for example, his accounts beginning with ' once I was invited to dinner in France, or I wanted to borrow some money from my Iranian friend, when I was in the US, or When I went to the Netherlands, etc. They were very attractive and impressive. I believe that sharing his experiences abroad has positively affected my opinion towards different cultures (Interview record 3F1)."
Discussion and Conclusion
Initially it has been understood that there is no statistically significant difference between the 8th semester students who registered either Intercultural communication or Sociolinguistics courses. However, it has been found out that the intercultural sensitivity level of the students in both groups is high before they take the either course. In this context, we can point out that the courses they have taken in the department or their experiences might have contributed to their intercultural sensitivity level to some extent. On the other hand, at the end of the semester, our data have revealed that there is a statistically significant difference in favor of those who have taken the intercultural communication course according to the posttest means scores obtained from the intercultural sensitivity scale. It seems that the intercultural communication course has been more effective in developing intercultural sensitivity of the students. However, it is not fair to see the intercultural communication course as the main cause for the development of intercultural sensitivity of the students because there are various factors affecting their intercultural sensitivity such as the real interaction of students with different cultures, and their experiences when they communicate with people from other cultures. Yet, the effectiveness of the educational programs as in the case of this study should not be ignored.
An important outcome of this research is that the intercultural communication course has developed the intercultural sensitivity of the students to an important degree. An experimental research conducted by Kural (2015) indicated that a course designed and taught for the purpose of developing intercultural skills contributed a lot to the intercultural sensitivity of the students compared to those who did not take such a course. The course covered various activities such as understanding, accepting and respecting different cultures, avoiding prejudice against them, being flexible towards them, getting interested in different cultures, learning to be patient in the case of ambiguity and having motivation to get more knowledge about different cultures. Sıkı (2014) compared students' intercultural sensitivity levels in foreign language education programs in various universities, and concluded that the students in the programs which had courses aiming at developing intercultural sensitivity had higher sensitivity level than those attending to the programs which did not have any courses as such. In addition, Yücel (2016) found out that in the study with the teacher candidates in the ELT department, intercultural education course played a significant role in acquiring the importance of intercultural education and increasing the awareness of the participants. In order to clarify the quantitative results of this study indicating that the intercultural communication course was effective and to give more details regarding the course procedures, qualitative data have been used. As a result of the analysis of the qualitative data, we found out 12 codes, and out of these codes, we reached three themes which cover cognitive, emotional and sensitivity developing activities. The results indicated that the knowledge learned in the intercultural communication course was not limited to get to know different cultures in detail. The duration of the course was insufficient in order to get to know different cultures comprehensively, however, the activities in the course contributed to the students to investigate and evaluate their own cultural knowledge and skills and they had positive effect in developing intercultural sensitivity of the students.
In the course of intercultural communication, students had activities to analyze different cultures through cases and compare/contrast them. Such a learning process has increased the students' awareness towards their own culture and, in addition, helped them discover cultural similarities between their own and the other cultures. Chen (1997) emphasized that the educational programs which promote intercultural sensitivity should encourage and contribute to the understanding of cultural differences and similarities. Due to the geographical position of Turkey, there are a lot of immigrants in the country and in the classrooms of the schools naturally. In this context, teachers need to be sensitive for the intercultural communication as well as intercultural issues. In the case of English language teachers, having intercultural sensitivity for the other culture will help them teach the foreign language effectively and create more windows to look at the world from different perspectives.
Our data indicated that the case analysis and simulation activities during the course contributed to the emotional dimension of intercultural competence, which included identifying prejudices and avoiding them, having empathy, tolerance and accepting differences. In addition, the case analyses, collaborative learning tasks, simulations, sharing intercultural experiences of students, and particularly the experiences of the instructor contributed a lot to intercultural sensitivity of the students. According to Senemoğlu (2012) , collaborative learning improves the interaction of students from different cultures, and helps them have tolerance, empathy and contributes to living in a democratic life style.
The results of this study has indicated that the contribution of intercultural communication course to the development of intercultural sensitivity among students is significant. The intercultural communication course is an elective course in the curriculum of English language teaching department. Such a course may be a compulsory course in all departments to create awareness and hopefully to develop intercultural sensitivity among all teacher candidates in all departments.
Although in this specific study, only one course has been effective to contribute to the development of intercultural sensitivity among students, it should be taken into account that the time allocation for such a course would not be sufficient to have the students gain intercultural communication competence, which has multi-dimensional aspects and eventually to develop intercultural sensitivity. Hence, it is necessary to design educational programs that have interdisciplinary approach aiming to have students gain intercultural communication competence and intercultural sensitivity.
